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Abstract 
In the present study, the adequacy and efficiency of Turkish and Turkish Culture course offered by the Ministry of National 
Education for Turkish immigrants living in the German province of Bremen were examined. To this end, authorities were 
consulted, and surveys were conducted on the views of 11 teachers. Four teachers were interviewed on the curriculum of the 
Turkish and Turkish course, its location, availability, and its nature.  
Introduction 
Language and culture are still regarded as a significant issue for the Turkish immigrant population. Because of the 
temporary discourses and practices of both the Turkish and German authorities, the future of this course is still 
under discussion. However, few studies concerning this subject are to be found in the literature. The purpose of the 
present study is to contribute to the scientific discussions in the literature concerning this matter. 
  
Method and Materials 
The aim of the study is to determine the language problems experienced by Turkish immigrants living abroad and as 
well as to ascertain the views of teachers regarding the Turkish and Turkish Culture course, and to contribute to the 
solution of the problems on the basis of these views. 
The qualitative research approach was used for the purposes of the study. In this study, one of the qualitative 
research methods, a phenomenological pattern was used. The significant features of qualitative research are that it 
takes a holistic approach, it identifies perceptions, it is flexible in its research design and it employs inductive 
analysis (Yıldırım and Şimşek, 2006).  
Phenomenology creates an appropriate basis for research studies that aim to examine cases which we are familiar 
with, but we do not have precise knowledge concerning their exact meaning.Many people have experinced the same 
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phenomenon.Quantitative data were also used for the preparation of the research. The main data collecting used in 
phenomenological research is the interview. Observation is usually used in order to constitute a basis for the 
interviews, or to support them. The questionnaire was applied and observations conducted in the city of Bremen, 
Germany, between 1st April-20th May 2011 and 11 teachers participated in this study. In the pre-interview stage of 
the study, standard survey questions were asked of 11 teachers to determine whether or not they would be 
participating. All the Turkish and Turkish Culture the teachers  working in the Bremen province participated in the 
survey. The survey questions were classified according to themes and were converted into semi-structured questions 
and were directed to four teachers through re-interviews by using the purposeful sampling method in December 
2012, and content analysis was then conducted. Finding individuals who have experienced the case in question is 
very convenient for sampling strategy. Including the interviews conducted with a maximum of 10 people, the 
phenomenological method was applied on 4 teachers and this gave the research validity 
((http://www.tahad.org/docs/sunumlar/Nitel%20Arastirmada%20veri%20toplama.pdf). 
The object of content analysis is to ensure that the collected data are interpreted through common concepts and 
themes. Content analysis is described as a systematic and repeatable technique where some words of the text are 
summarized through smaller content categories through certain encodings based on certain rules (Büyüköztürk et al. 
2005). When both survey and observation techniques are used together in the study, the general views of the 
teachers are obtained through survey questions and they contribute to the determination of themes in the subsequent 
interviews (Yıldırım and Şimşek, 2006). Using two different techniques is more effective for ensuring the reliability 
of the study. The names of teachers were not used in the study but they were encoded as T1, T2, T3, T4.  
 
Limitations of the Study 
Four teachers working in the Bremen province participated in the research. The questions directed towards the 4 
teachers were prepared by using interviews with the Education Attaché1 and the Education Coordinatorship2 as well 
as a review of the literature and the survey applied to the teachers. The research findings can be generalized only for 
the participants of the study,  not for all Turks living in Germany. It can be recommended that studies should be 
conducted on larger samples. 
 
Reliability and validity 
The techniques of observation, the survey and interview were used together in order to maintain the reliability of the 
study. Transcripts of the interviews were sent to the participating teachers, and the teachers gave their approval. The 
objective of the study, why and how the participants were selected, how the data were collected, how the data were 
converted for the analysis, and how the research results were interpreted, were expressed in detail in the study in 
order to maintain consistency. In the study, the views of different authorities such as the education attaché and the 
coordinator teacher were added in order to ensure the validity of the data. The participants were informed in advance 
of the time of the interview. Semi-structured questions were obtained with sound recordings and a summary of the 
interview. The weakest aspect of the study is that there are few teachers participated in the study  and their identity 
may be easily detected, and thus they are not completely free to express their opinions. 
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 Findings 
 
Table 1: Teacher Opinions - Themes, sample sentences, sub-themes and The frequency of references 
 
Theme 
  
Sample question and sentences Sub-themes 
The 
frequ
ency 
of 
refere
nces 
1.The 
course’s 
position 
and 
adequacy 
of the 
program 
 
In your view, is the curriculum sufficient for teaching Turkish language and culture? 
T1 teaches the Turkish language, but it is difficult to teach the culture. 
T2 The curriculum offers general Turkish without knowing the language level of the individual 
child. Turkish cultural centres should be opened for the teaching of culture. 
T3 "The Book of Our Distant Relatives" was prepared by people unfamiliar with the situation 
here. The children cannot understand the texts, the exercises are beyond them. If we want to 
teach our culture, Turkey should send community teachers. 
T4 It is sufficient, but even more tools and materials should be provided as they promote our 
culture. 
Inadequacy of 
the course for 
language and 
culture 
teaching 
 
3 
2. 
Students’ 
attitudes 
towards 
the 
course 
  
 
In your view, why do students exhibit interest in the course? 
 T1 They do not want to learn, because their perception of  Turkey is not positive. Furthermore, it 
is so important to teach through games here, the teachers do not understand this. The student is 
unable to enjoy the lessons. There is a difference between the German and Turkish education 
systems, therefore the children have difficulties in learning. The hour and elective nature of the 
lesson also affect the student. 
 T2 The lesson is timetabled at a time when the majority of students go home and the building is 
cleaned; therefore, the student cannot be sympathetic towards the course. In adolescence, the 
student does not like the lessons; he/she is ashamed of his/her identity. The Turkish teacher 
delivers the lesson in a conference style; but here, there is the “game” system of teaching. I know 
children who have cried in the lessons, students whose fathers or mothers are foreign, or mixed-
race children, and they do not like the lessons. They only want to learn Turkish for their 
holidays.  
T3 The students show an interest in the course, but the timing of the lessons is not good, and the 
grades achieved in this lesson do not affect their academic success. The teachers teach in the 
manner of the old Turkish education system and they do not improve themselves in terms of 
pedagogies. 
T4 If it becomes a compulsory mother language course, everybody will attach importance to it. 
  
                                                                                                
a. The student 
does not like 
the course 
because it is an 
elective course 
and it is given 
outside of 
compulsory 
learning hours. 
b. students do 
not attach 
importance to 
this lesson, 
because it does 
not affect their 
success. 
c.The student 
does not like 
the course 
d.The methods 
of the lessons 
are not 
compatible 
with the 
4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 
 
 
 
 
 
 
 
 
 
3 
 
 
 
 
 
4 
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German 
education 
system. 
e.The lesson is 
not liked 
because of the 
inadequacy of 
the teachers’ 
pedagogic 
formation 
 f. The 
negative 
perception of 
the student 
about Turkey 
and his/her 
identity. 
  
 
 
 
 
 
 
 
 
 
 
3 
 
 
 
 
 
 
 
 
 
2 
3.Parents
’ 
attitudes 
towards 
the 
course 
 What are the administrators’ attitudes towards the course? 
T1 Parents are already positive as they have chosen the course for their children. They want their 
children to know the Turkish language and understand the culture. 
T2 Some families lack an awareness of national identity. Families with an awareness concerning 
nationality and good finance support the course. It is easy to find students in regions where the 
Turkish people are well-organized. It is difficult in Bremen.  
T3 I see that the Turkish parents are unaware of the issues, there is no communication network 
and the organization is not good. 
T4 Parents show an interest, but students do not want to continue attending the lessons, it is more 
important for them to learn German in Germany. 
a.The lack of 
awareness of 
the parents and 
the absence of 
a 
communicatio
n network 
3 
 
726   Hü lya Çevirme /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  722 – 728 
4. 
German 
attitudes 
towards 
the 
lesson 
  
  
 
  What do you think about the attitudes of German people?  
T1 According to the German people, education in a mother tongue is a fundamental right, but the 
school principals think that this lesson adds to the workload and Turkish teachers are not 
compatible with their school system. They do not know anyone they can share their problem 
with. 
T2 At first they support it, and then they give up on it. They want bilingual education; we cannot 
deliver what they want. The German people do not like our system. The curriculum of Turkish 
teachers is more compatible with the lessons here, but they do not teach the culture, they rather 
deliver a multicultural lesson. Here, we are good for conservative families. The German people 
say that they are a multilingual state, they do not like our education system, but if we work 
together; the problem will be solved. 
T3 They do not think positively, they do not want the culture lessons. They follow an 
assimilation policy in terms of religion. The German people act as if they are not aware of the 
situation, they do not display an interest in the course. 
T4 The German people are not interested in the issue. When we ask, they say that everybody 
should learn his/her mother tongue, but that German should also be known. The administrators 
do not make trouble if they have no problem with this issue. 
The support of 
German 
educators, 
school 
administrators 
and the public 
is positive for 
multicultural 
education and 
the integration 
process. 
  
 
 
4 
5.Teache
rsexpecta
tions of 
and 
views on 
the 
teacher 
“sending
” method 
and the 
quality of 
teachers. 
Could you explain what you think about teacher training and the teacher “sending” system 
of Turkey? Should the Turkish teachers come from Turkey, or be Turkish teachers living in 
Germany, or should German teachers deliver the course? 
T1 Turkey should continue sending teachers, they should not be high school teachers. Instead, 
foreign language teachers, Turkish language teachers and classroom teachers who can speak 
foreign languages should be trained in accordance with the German system. Turkey does not 
control the teachers appointed, it only sends them, and the teachers say that they are in an 
independent country and they act freely. The personal rights of employees are very problematic 
in terms of health insurance. Firstly we pay, then we have trouble getting the doctor to sign the 
referral text written in Turkish. . Health care is expensive here; Turkey does not meet all the 
expenses. Here, we do not have health insurance. We work on a paid by the day system. If we get 
sick and do not work, deductions are made from our wages. 
a.Teachers 
coming  from 
Turkey have  
b.language 
training and 
they know the 
methods of 
language 
teaching. 
c.They are 
compatible 
with the 
German school 
system, they 
also 
understand 
diplomacy. 
d. The clarity 
of the position 
 of the 
profession 
depends on the 
position of the 
lesson 
e. Should not 
be responsible 
4 
 
 
 
 
3 
 
 
 
 
 
 
3 
 
 
 
 
 
 
 
 
 
4 
 
 
 
 
 
 
 
 
3 
 
 
 
727 Hü lya Çevirme /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  722 – 728 
for cultural 
education    
6. 
Teachers
’ views 
about 
teachers 
 
What do you think of the teachers? 
T1 The majority of the teachers do not have an education in teaching Turkish. There are even 
biology teachers among us. Teachers do not know the methods for teaching a foreign language, 
they are in constant conflict with the German educational system. This year, there were teachers 
who hit their students or tugged their ears, no one could do anything. The Germans were 
confused. Why would they want the Turkish teacher? Teachers should be freed from the impact 
of the civil society organisations here. A teacher who is not checked has no work 
discipline. Because of the teacher who did not go to the lesson on time, the parents and the 
students waited in front of the school gates. With our special efforts, Turkish lessons became 
compulsory in two primary schools in Bremen. But the above attitudes of the teachers led to the 
loss of this right. School administrators closed the course, saying that the lessons were not 
properly taught. The teachers who do not know the German language. 
T2 The teachers do not know how to lobby, they go to seminars before coming here, but when 
they come here, they have troubles with the language education, they do not work in conformity 
with the German system. 
T3 They do not understand the German system of discipline, they do not know the language, they 
are not compatible with the system in terms of pedagogy; the teachers do not know doing 
missionary  If we become good at what we do, the Germans will choose Turkish as the second 
language; they give us this chance, but when we fail to take advantage of this chance, they close 
the course down and Turkish becomes a language chosen only by Turkish students. 
T4 . The teacher should be selected from Turkish language teachers or classroom teachers who 
know foreign languages or are foreign language teachers. 
  
a.The teachers 
should know 
foreign 
languages, 
b. and come 
from language 
education. 
They should 
be checked, 
c..and they 
should be 
freed from the 
effect from 
non- 
governmental 
organizations 
 
 
4 
 
 
 
 
 
 
3 
 
 
 
 
 
 
 
 
 
 
1 
 
Conclusion and Recommendations  
 
1.Position of the Course and Its Adequacy 
Participants stated that this course is not sufficient to introduce Turkish culture (T1, T2, T3) and if Turkey wants to 
preserve and maintain its culture, it should establish centers resembling public education centers and institutes as it 
sends religious officials to fulfill their mission. They also stated that the curriculum should be rearranged (T2 and 
T3) the course materials and instruments should be developed (T1,T2,T4,T3). 
  
2. Student Attitudes Towards the Course 
The item concerning Turkish students’ attitude towards the course revealed that the students who are accustomed to 
the learning through games system did not love the Turkish course since it is delivered through a teacher-centered 
education system. It is understood that they start to take the course voluntarily, but soon they become reluctant. This 
reluctance was attributed to the timing of the courses. The negative perception of students concerning Turkey and 
Turkish identity was also pointed out by two teachers as a reason for the unpopularity of the course among students. 
  
3. Parents’ Attitudes Towards the Course 
The survey displayed that the families selecting the course were more interested in it than the students. According to 
one of the interviewees (T2), there is no national consciousness in some families. Families with high national 
awareness and economic status support the course. It is easy to find students in the regions where Turks are well-
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organized. However, it is difficult in Bremen. The general profile of Turkish parents shows that most of them are 
unaware of the issue. 
  
4. Germany’s Attitude Towards the Course  
The teachers feel that the Bremen Ministry of Education gives provisional importance to the course and they do not 
get sufficient support from the Turkish Ministry of National Education. Although, the importance attached to the 
course by German school principals was positively rated, interviewees stated that German principals supported the 
opening of the course as a second language, but soon after they relinquished their support due to the reasons 
mentioned. (T1,T2,T3 ). 
  
5. Teachers’ opinions and expectations concerning the teacher “sending” system and teacher qualifications 
All of the teachers reached a consensus in the discussion about the teacher sending system. They argued that 
teachers coming from Turkey were more competent in terms of cultural transfer when compared to the Turkish 
teachers appointed by Germany, and that Turkey should continue appointing teachers. The teachers did not find the 
Turkish teachers to be compatible with the German education system and, according to them, this situation is the 
main reason behind the unpopularity of the course. T1 and T2 regard communications between the Turkish 
authorities and Germany as essential in order to achieve a multi-cultural education . However, T3 thinks differently 
in this respect.  
  
6. Teachers’ opinions and expectations concerning the teachers, as well as their recommendations for the 
course 
They think that the teachers should receive training in Turkey on how to conduct the necessary lobbying activities, 
and they should become stronger in their dealings with the public, and with Turkish civil societies. The teachers 
think that the position of the course should be made clear with better quality negotiations between the two parties. 
The appointment of teachers who have received education in fields that are different from the Turkish language and 
Turkish culture field should be discussed. In particular, the appointment of primary school teachers instead of high 
school teachers is a pedagogically problematic issue. Another problem is that, according to the interviewees, 
teachers with an inadequate knowledge of German cannot communicate with the school principals and adapt to the 
school system. Most of the teachers in the survey stated that they had economic problems in Germany. They 
experienced difficulty in solving their health problems, in particular. They stated that they had problems in finding a 
school to accept the course, finding interested parents and students and establishing contacts with the education 
attaché following their appointment. Lastly, it was expressed that the appropriate efforts of Turkey and of these 
teachers are of vital importance in order to obtain second foreign language status for Turkish, in addition to other 
languages, in Germany. 
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